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Abstract 

Humour is a multifaceted phenomenon which is very close to human existence. It is an umbrella 

term to represent complex humorous phenomena which is widely researched across disciplines. 

In the discipline of education, several theories have been devised to explain the use and impact 

of humour. There have been numerous studies about perception and impact of use of humour in 

educational settings abroad but there is a dearth in the context of India. Hence, there is a need 

to abridge this investigative gap. To address this, objectives were formed to study teachers’ 

perception about use and impact of humour in educational settings in its various dimensions 

such as teaching, learning, testing, school environment and leadership or administration. 

Another objective was to study teachers’ understanding about different types of humour used in 

educational settings and its appropriateness. To study these objectives in detailed and enriching 

manner, the qualitative approach was used. For it, 25 teachers were interviewed in Bhagalpur 

district of Bihar state, India. Objective wise data analysis was done. All teachers reported that 

they use humour frequently or occasionally in the educational settings and its appropriate use 

had a positive impact on teaching, learning, assessment, leadership and overall school 

environment. Four cases of different types of humour, i.e., spontaneous, planned, content-related 

and content-unrelated humour were presented to teachers to gauge the understanding about 

them and their appropriateness of use, to which teachers gave a variety of responses. 
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1. Background 

Humour is an umbrella term to represent complex humorous phenomena which consists of 

several other terminologies such as satire, irony, wit, sarcasm, and puns. It has been intensively 

researched across disciplines. It is a widely researched concept in the field of education. Several 

attempts have been made to theorise humour in educational settings. Among many theories for 

humour in education, the Instructional Humour Processing Theory by Wanzer et al. (2010), is 

the most comprehensive one, as it consists of the elements of the incongruity-resolution theory, 

disposition theory and the elaboration likelihood model (ELM) to explain the appropriateness 

of humour in educational settings. In educational settings, Banas (2011) classified humour types 

based on source, target, levels of preparation, relatedness or relevant to content, timing and 

frequency on various appropriateness parameters. 
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1.1 Humour in relation to various dimensions of education 

Humour impacts the socio-emotional and motivational dimensions of teaching and learning by 

stimulating students’ interest, participation, attention, engagement, enjoyment, emotional 

intelligence and by reducing boredom and anxiety1. Humour impacts cognitive dimensions of 

teaching and learning by influencing memory and stimulating mental capacities of students for 

learning and their understanding and comprehension is developed by enabling one to learn and 

remember subjects in an easy manner2. Wanzer et al. (2010) found that humour related to content 

and consistent with Instructional Humour Processing Theory (IHPT) was associated positively 

with student’s learning. Bieg and Dresel (2018) postulated a model for teachers’ humour effects 

on instruction or teaching and students’ learning in the above-mentioned dimensions. McMorris 

et al. (1997) had reviewed eleven studies and found humour incorporated in testing had mixed 

impacts in raising test scores of students. Student success is linked with humour (Berk, 2002; 

Hackathorn et al., 2011). 

It has been found that humour helps in facilitation of learning by creating a positive school 

environment and producing elements of laughter and fun for motivation of students (Banas et 

al., 2011; Cann et al., 2014; Huss & Eastep, 2016). In the school settings humour functions in 

two domains. It can be incorporated in the process of administration/leadership (Martin et al., 

2004; Lyttle, 2007) and instruction (Wanzer et al., 2010; Banas et al., 2011). Hurren (2006) 

emphasises that teachers’ job satisfaction is related specifically to the workplace humour 

frequency of the principals. Neff and Dewaele (2023) emphasised that humour used by teachers 

create a positive emotional climate which enables students of all abilities to learn and experiment 

without fear. 

Regarding the perception of teachers about use and impact of humour, Lovorn and Holaway 

(2015) mention that, according to the teachers, humour decreases tensions and makes students 

more comfortable and relationships with them are improved. Similar results were found in the 

studies conducted by Frymier et al. (2008), Van Praag et al. (2017), Crowe et al. (2019), Sahin 

(2021). Petraki and Nguyen (2016) mentioned that a study conducted by them revealed that 

humour should be related to the lesson or else it is just a waste of precious time of teaching. 

Some teachers are reluctant to use humour because they report not getting any formal training 

on how to use it. Surveys of students depicted that for being a successful instructor, a sense of 

humour is one of the most desirable qualities (Abraham et al., 2014).  

 Regarding negative consequences of humour in classroom, Banas (2011), mentions that 

only four studies have found that certain types of humour in instructions lead to negative impact 

on teaching learning process (e.g., Harris, 1989; Gorham & Christophel, 1990; Stuart & 

Rosenfeld, 1994; Torok, McMorris & Lin, 2004).  

Attardo (2020) suggested humour may improve students’ attitude and perception of learning 

experience. Using humour is not detrimental to teaching learning process. But one needs to 

lower the expectations about massive improvements in retention and learning. He mentions that 

for fruitful use of humour, teachers need to know why, when, where and at what their students 

laugh (Attardo, 2020, pp. 379-380). Now, the next section discusses some of the investigative 

gaps and rationale of the study. 

 
1 Cf. Askildson, 2005; Banarjee, 2006; Garner, 2006; Martin & Ford, 2007; Bell, 2009; Ketabi & Simin, 

2009; Matarazzo et al., 2010; Wanzer et al., 2010; Banas, 2011; Ivy, 2013; Dyck & Holtzman, 2013; Yue et al., 

2014; Prasad, 2014; Goodboy et al., 2015; Sidelinger, 2014; Bala, 2016; Ogrulu, 2015; Miller et al., 2017; Bolkan 

et al., 2018; Nienaber et al., 2019; Asilioglu, 2020; Gidwani et al., 2021. 
2 Cf. Chabeli, 2008; Morrison, 2008; Wanzer et al. 2010; Summerfelt et al., 2010; Carlson, 2011; Ridanpaa, 

2014; McLaughlin, 2015; Jeder, 2015; Bala, 2016; Venkatesan, 2022. 
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2. Investigative gaps and rationale of the study 

Most of the studies regarding humour in educational settings were conducted abroad. Very few 

studies were found regarding humour in educational settings in context of India (i.e., Banarjee, 

2006; Prasad, 2014; Bala, 2016; Gidwani et al. 2021, Venkatesan, 2022). Hence, it was found 

that there is a dearth of studies conducted in India. None of these studies in India examined 

teacher’s perception and understanding about humour holistically and in detail. This was a major 

investigative gap that needed to be explored and studied in depth. Therefore, this study is 

designed to study Indian teacher’s perception and understanding about the impact and use of 

humour in educational settings using a qualitative methodology. Now, the subsequent section, 

throws light on the conceptualisation of some of the key terms used in this study.  

3. Conceptualising key terms used in the study 

Humour is anything people say, act or do which others perceive as amusing or humorous or it is 

an attempt to be humorous. According to Martin (2007), humour is considered under the 

perspective of four psychological elements and processes relating to one’s cognition, behaviour, 

emotion and social context. Cognitively, humour consists of incongruity perception or 

recognition and its appraisal or resolution. From behavioural standpoint, manifestation of 

humour can be expression of smile or laughter ranging of variable intensities. Relating to 

emotion is the feeling of mirth or exhilaration. The social context of humour involves its playful 

interaction in shared social situations (Martin, 2007, pp. 5-9).  

The term educational settings refer to the places for interaction among teachers, principal, 

students, etc. It can be classrooms, principal’s office, staff room, playground or any other areas 

present in an educational institution. 

To explore the investigative gaps, some research objectives were formulated for this study. 

These objectives have been enlisted in the subsequent section.  

4. Research objectives 

Objective 1 - To study teachers’ perception about the impact of humour use in teaching, 

learning, testing, school environment and leadership. 

Objective 2 - To gauge teachers’ perception about different types of humour used in educational 

settings and their appropriateness with respect to various appropriateness parameters.  

 For studying these objectives, the methodology comprising research approach and design, 

participants, tools, and scheme of data analysis, is discussed in the subsequent section.  

5. Methodology 

5.1 Research approach and design 

The present study adopts a qualitative approach as the focus was to study humour in a 

naturalistic setting holistically, namely the educational context. This study is exploratory 

research designed to assess the phenomena surrounding the use of humour in educational 

settings. As discussed in the rationale, very few studies were found regarding humour in 

educational settings in context of India, hence, qualitative approach and exploratory research 

design is suited for this study. Creswell (2009, p. 41) mentions when there is not much literature 
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written about the topic or phenomena, exploratory research helps a researcher to build an 

understanding of the phenomena.  

5.2 Participants and tools of the study 

For this study, the data was collected from six government schools of Isipur, Nayatola and Bara 

villages in Bhagalpur district, Bihar state, India. The schools were selected as per convenience, 

namely they were near to my house, so that it was easy to commute. According to Golzar et al., 

(2022), researchers prefer convenience sampling technique as it requires little cost, effort and 

time and are simple to execute. A total of twenty-five teachers were selected as participants for 

this study. Teachers were informed about the research and their consent was ensured before the 

interview. The interviews were 1.5 hours long. They were interviewed in their leisure period 

during the school time. This was done to ensure that there was no hinderance in normal 

functioning of the school. Voice recordings of the interviews were done after seeking consents 

of the participants. Recordings were saved in mobile phones and were labelled as T1, T2… T25, 

to ensure the confidentiality of the participants. Four teachers were interviewed at their house 

according to their convenience. Demographic details of the participants such as age, gender, 

experience of teaching (in years), classes taught for the most part of the career, subjects taught, 

location of the school and type of the school where employed were also recorded.  

Data collection was done according to common practices in India and was approved by the 

Departmental Research Committee (DRC) and Board of Research Studies (BRS), Department 

of Education, University of Delhi. This is in alignment to the international standards and ethics 

for conducting research in academia. The data collection tool was a self-made semi structured 

interview schedule containing interview questions, case vignettes and rating scales for teachers 

which was used after expert validation and translation. 

5.3 Scheme of data analysis 

The interviews collected were transcribed and analysed thematically manually. For managing 

the data, the trial version of MAXQDA 2022 Analytics Pro software was used. The 

transcriptions were recorded on google documents which were then imported to the software. 

According to the objectives, categories or patterns were identified in the responses of teachers 

and highlighted with different colours in the software. Codes were manually assigned in the 

software for different highlighted categories or patterns. These coded categories were then 

presented through bar graphs and multi-layered pie charts, in numbers, while objective-wise 

data analysing. According to Maxwell (2010), the use of numbers in qualitative research adds 

value to it and is considered a legitimate strategy. The details of objective-wise scheme of data 

analysis have been presented in Table 1.  

 

Table 1. Objective-wise scheme of data analysis 

 
Objective  Intention/Focus Scheme of data analysis  

1 Focused to study teachers’ perception 

about humour in teaching, learning, 

testing, school environment and 

leadership. 

Manual coding of categories/patterns in 

teachers’ responses in MAXQDA – 2022 

Analytics Pro; Bar graph prepared for various 

coded categories. 

2 Intended to gauge teachers’ 

understanding about types of humour 

in educational settings. 

Manual coding of categories/patterns in 

teachers’ responses in MAXQDA – 2022 

Analytics Pro; Multi-layered pie charts using 

MS-Excel.  

The subsequent section presents data analysis pertaining to objectives of this study.  
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6. Data analysis 

6.1 Analysis of some general questions related to the concept of humour 

Teachers were asked to indicate which of the following statements they most agreed with 

regarding humour: Humour is something that comes naturally (trait) or everybody can use 

humour (ability) or it just depends on mood (mood or state). Out of the 25 teachers who 

participated in the study, 11 teachers emphasised that humour is dependent on mood or state, 8 

teachers believed that humour is a trait, 6 teachers expressed the view that humour is an ability 

that can be cultivated by anyone.  

6.2 Analysis of findings: Objective 1 

Teachers were asked regarding the impact of humour on various aspects of the educational 

experience, including teaching, learning, testing, leadership, and the overall school environment. 

Initially, teachers’ responses regarding the impact of humour on teaching have been discussed, 

followed by its impact on learning, testing, leadership and school environment. The responses 

provided by the teachers are represented visually in bar graphs. It is important to note that there 

were some instances where the total number of responses exceeds the number of teachers, as 

each teacher provided more than one response. 

6.2.1 Teachers’ perception about the impact of humour use in teaching 

Teachers were asked, “Do you think, humour impacts your teaching in the classroom? In what 

ways?” A bar graph is provided (Figure 1) for teachers’ responses to the above-mentioned 

question.  

       
 

Figure 1. Bar graph representing teacher’s response about impact of humour use in teaching 

 

As evident in the bar graph, 12 teachers found that teaching becomes interesting and light 

due to use of humour. Two teachers reported that during their early years of teaching they were 

not aware of using humour while teaching but started using it frequently when they found 

benefits of it. Nine teachers reported that teachers should be cautious while using humour during 

teaching as overuse of humour during teaching may lead to disruptions.  
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6.2.2 Teachers’ perception about the impact of humour use in learning 

Teachers were asked, “How do you, as a teacher, feel about the impact of humour usage on 

students’ learning?” Alternatively, they were also asked to imagine themselves as a student in 

their own class. They were asked to share responses about impact of their teachers’ humour use 

on their learning. A bar graph (Figure 2) presents teachers’ responses to the afore-mentioned 

questions. 

  

         
 

Figure 2. Bar graph representing teacher’s response about impact of humour use in learning 

 

As evident in the bar graph, 14 teachers out of 25, reported that usage of appropriate humour 

in the classroom arouses interest in students and they feel good and happy as well as they relate 

and connect to the content. Eleven teachers reported that students understand the content better. 

Five teachers reported that students memorise the content better whereas 4 teachers mentioned 

that students are refreshed. Teachers reported that for humour to enhance students’ learning it 

should be related to content else it can be a possible distractor in the classroom. 

6.2.3 Teachers’ perception about the impact of humour use in assessment 

Teachers were asked, “Is there scope of using humour in assessment or testing? If yes, why? If 

no, why not?” A bar graph in Figure 3 presents teachers’ responses to the above-mentioned 

question.  
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Figure 3. Bar graph representing teacher’s response about impact of humour use in assessment 

 

As evident in bar graph, 6 teachers viewed that there is not much scope of humour in 

assessment. Thirteen teachers were of the view that in oral tests it may be used whereas it is not 

possible in written tests. Five teachers mentioned that using humour in testing would hamper 

discipline. One teacher said that there is no autonomy to set the question paper so they cannot 

use humour in written tests.  

6.2.4 Teachers’ perception about the impact of humour use in school environment and leadership 

A bar graph provided in Figure 4 shows teachers’ responses about the impact of humour use in 

school environment and leadership.    

   

 
 

Figure 4. Bar graph representing teacher’s response about impact of humour use in school 

environment and leadership 

 

As evident in the graph, 23 teachers viewed that humour impacts the school environment 

positively. Humour use improves relationships among various stakeholders of education, and 

everybody feels connected. Seventeen teachers also put a caution on excess humour use and 

mentioned that there may be negative impact on school environment due to it. Regarding 

leadership, teachers mentioned positive or negative perception of humour by school leaders 

impacts its usage in the classroom and general educational settings. Eighteen teachers said that 

school principals have an impact on teachers’ humour use in the classroom.  

Now, the analysis of the data for objective 2 is provided in the next section.  
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6.3 Analysis of findings: Objective 2 

6.3.1 Teachers’ understanding about humour types based on level of preparation 

For studying teachers' understanding about humour types based on the level of preparation, a 

set of cartoons depicting spontaneous and planned humour was presented to the teachers 

(Figures 5 and 7). 

 

 
                  

Figure 5. Cartoon depicting spontaneous humour presented to the teachers 

 

Upon presentation, teachers were asked, whether this case of spontaneous humour is used 

in the classroom or not? If yes, why? If not, why not? The responses of teachers to the afore-

mentioned question are presented in the multi-layered pie chart in Figure 6.  

 

                             
 

Figure 6. Multi-layered pie chart depicting teachers’ responses to spontaneous humour 

 

As evident in the multi-layered pie chart, out of 25, 15 teachers responded that the 

spontaneous humour presented above can be used in the classroom. Nine of them cited the 

reason for it: it can be used because students will get a lesson for not sleeping in the class in 
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future. One of them said that sleeping is a natural incident and 5 of them believed this humour 

can be used but the context and target should be kept in mind. Ten teachers responded that this 

humour should not be used in the classroom as it is a personal attack on students or other students 

might tease and bully them. Ten teachers upon discussions changed their response from, yes it 

can be used to its usage should depend on the context or its use should be avoided.  

Another cartoon depicting planned humour has been presented below (Figure 7). 

 

                
 

Figure 7. Cartoon depicting planned humour presented to the teachers 

 

Upon presentation, teachers were asked whether this case of planned humour be used in the 

classroom or not? If yes, why? If not, why not? The responses of teachers to the afore-mentioned 

question have been presented in the multi-layered pie chart in Figure 8. 

  

          

Figure 8. Multi-layered pie chart depicting teachers’ responses to planned humour 

As evident in the multi-layered pie chart, 12 teachers observed that the planned humour 

presented above can be used. Ten of them reported that in this case the target of humour is not 

the students but rather the teacher, hence, it can be used. One of them posited that context should 

be kept in mind. One of them said that it should be used as students would become more curious. 
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Thirteen teachers mentioned that this kind of humour should not be used. Eleven of them said 

that it imparts a wrong message to students. Two of them posited that teachers are observed, 

followed and imitated by the students. Hence, teachers should the dignity in schools. Since, this 

humour is humiliating, it should be avoided. 

All 25 teachers emphasised that during the interview they learnt about planned humour 

which was completely new to them. Seventeen teachers mentioned that planned humour is tough 

to use as it requires artificial settings to imagine and create. Spontaneous humour is easy to use 

as humour is in the situation itself. Some teachers accepted that spontaneous humour could go 

wrong as there is less time to think and reflect upon it and may take the form of sarcasm or 

putdowns. Others were of the view, though spontaneous humour depends on the context, it need 

not go wrong if teachers are sensitised enough of the context and situations.  

 

6.3.2 Teachers’ understanding about humour types based on its relevance to the content of the 

course 

 

A cartoon depicting content-related humour was presented to the teachers and their responses 

for it were elicited. The cartoon is shown in the Figure 9.  

 

 
  

            Figure 9. Cartoon depicting content-related humour presented to the teachers  
 

Upon presentation, teachers were asked whether this case of content-related humour be used 

in the classroom or not. If yes, why? If not, why not? The responses of teachers to the afore-

mentioned question are shown in the multi-layered pie chart in Figure 10.  
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Figure 10. Multi-layered pie chart depicting teachers’ responses to content-related humour 

As evident in the multi-layered pie chart, out of 25, 22 teachers agreed that content-related 

humour as presented above can be used in the classroom. Four teachers mentioned nobody is 

being targeted directly and thus it is harmless humour to be used. Sixteen teachers emphasised 

that it would help students to understand the concept in an easy manner. Three teachers said that 

this humour should not be used. Two teachers cited the reason, namely that since it is mocking 

the teacher, it should be avoided. One teacher said that it should not be used as it may lead to 

misconception. Two teachers emphasised that it should be used even if it leads to misconception, 

as classroom discussion can be initiated based on it. 

Another cartoon was presented to teachers that depicted humour which was unrelated to the 

content of the course, and their responses were elicited regarding it. This cartoon is presented in 

Figure 11.  

            

 
Figure 11. Cartoon depicting content-unrelated humour presented to the teachers 
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Upon presentation, teachers were asked whether this case of content-unrelated humour can 

be used in the classroom or not. If yes, why? If not, why not? The responses of teachers to the 

afore-mentioned question are presented in the multi-layered pie chart in Figure 12.  

 

         
 

Figure 12. Multi-layered pie chart depicting teachers’ responses to content-unrelated humour 

As evident in the multi-layered pie chart, out of 25, 18 teachers suggested that content-

unrelated humour presented above can be used in the classroom. Seven teachers reported that 

students will not feel bored and be refreshed due to it. Seven teachers posited that a lesson and 

a message would be imparted based on it. Four students mentioned that content-unrelated 

humour has specific roles outside classrooms. Seven teachers emphasised that the content-

unrelated humour should be avoided as it contains negative messages. 

When asked about the preference of using content-related or content-unrelated humour, 17 

teachers responded that they would like to use content-related humour due to its multifaceted 

benefits. Eight teachers opined that they would like to use content-unrelated humour as well 

depending upon the context.  

 

6.3.3 Teachers’ understanding about types of humour based on form, target, timing and 

frequency. 

 

Teachers were asked, in what form they tend to use humour in their classroom – oral, visual or 

activity form. Twenty teachers reported that they use humour in the classroom in oral form. Five 

of them said that they tend to use it in the form of activities. All 25 teachers reported that they 

had never used humour in written form. Teachers were inquired which humour they preferred 

the most: humour targeting students or teachers or others. Fifteen teachers mentioned that they 

usually use humour targeted at students. Some of them claimed that they are aware that students 

do not feel bad about it. Ten teachers said that they were not aware of the target of humour. 

Regarding humour based on timing, teachers were asked when do they use humour in the 

classroom: before teaching, middle of teaching or after teaching. Seven teachers use humour in 

the middle of teaching in the classroom to bring back their attention and focus. Thirteen teachers 

mentioned that they were not aware of the timing of the humour and they tend to use it 

spontaneously whenever such situation arises in the classroom. Teachers were asked how 

frequently they use humour in classroom: once, twice or more. When asked about frequency of 

using humour in the classroom, teachers responded that they use humour once, twice or more 

depending upon the context.  
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7. Discussion 

Findings of objective 1, indicates that teachers regarded appropriate humour beneficial for 

teaching, learning, testing, school environment and leadership. Many teachers perceived humour 

as an important tool in teaching which were in resonance with the results of studies conducted 

by Askildson (2005), Ketabi and Simin (2009), Matarazzo et al. (2010), Wanzer et al. (2010), 

McLaughlin (2015), Petraki and Nguyen (2016), Bala (2016), Bieg and Dresel (2018), wherein 

it was found that humour should be used as pedagogical tool as it makes teaching interesting. 

However, it was also reported that excessive humour would be perceived as a possible distractor 

in the classroom and thus hamper effective teaching. It was in conformity with the studies 

conducted by Ketabi and Simin (2009), Sidelinger (2014), McLaughlin (2015), Bala (2016), 

wherein it was found that teachers should not use humour in excess as it may distract the 

teaching learning processes in classrooms. Many teachers indicated that appropriate humour 

enhances students’ learning in the classroom. Students develop an interest in the content, relate 

and connect with teachers, feel good and happy, are attentive in the classroom, understand and 

memorise the content better. This is in resonance with the findings of the studies conducted by 

Garner (2006), Chabeli (2008), Morrison (2008), Summerfelt et al. (2010), Wanzer et al. (2010), 

Ridanpaa (2014), Goodboy et al. (2015), Jeder (2015), Miller et al. (2017), Bolkan et al. (2018), 

Nienaber et al. (2019), wherein it was found that appropriate humour used by teachers had 

positive impact on students learning and students feel attentive, good and happy and are able to 

understand the content better. Regarding assessment, many teachers reported that they use 

humour while testing orally. None of the teachers reported that they had ever used humour in 

written tests. These findings contrasted with the results of studies conducted by McMorris et al. 

(1997), Berk (2002), Hackathorn et al. (2011), wherein it was found that there was enormous 

scope of using humour in oral as well as in written tests. Teachers reported that appropriate 

humour use has positive impact on overall school environment. These findings corroborate the 

findings in studies conducted by Wanzer et al. (2010), Cann et al. (2014), Sahin (2021), wherein 

it was suggested that humour should be judiciously used in educational settings. Also, they 

revealed that school leaders or administrators such as principals, etc. impact the use of humour 

in educational settings. These findings were in alignment with the findings of the studies 

conducted by Martin et al., (2004), Hurren (2006) Lyttle, (2007), in which it was found that 

most of the teachers reported that humour use in educational settings and classroom is impacted 

by perception of school principal and administration.  

Findings of objective 2 revealed that teachers preferred spontaneous humour whereas 

planned humour was completely new for them. They reported that spontaneous humour was 

easy for them to use it does not require any artificial context to be created as in case of planned 

one. These responses contradicted with the findings of studies conducted by Wanzer et.al (2006), 

Martin and Ford (2007), Petraki and Nguyen (2016), wherein teachers reported that planned 

humour was easy to use as there was scope of enough time to think and reflect about how to use 

them appropriately in the classroom. Some teachers reported that spontaneous humour can go 

wrong. The findings are in consonance with the results of the studies conducted by Berk (2002), 

Wanzer et al. (2010), Bieg et al. (2017), wherein it was revealed that spontaneous humour allows 

less time to think and reflect and hence can go wrong. Some other teachers were of the view if 

teachers are sensitive to context and situations, spontaneous humour need not go wrong. These 

findings were in resonance with the results of studies conducted by Wanzer et al. (2006), Martin 

and Ford (2007), Petraki and Nguyen (2016). Teachers preferred content-related humour which 

was in resonance with the findings of the study conducted by Petraki and Nguyen (2016), 

wherein it was reported that in educational settings, humour should be essentially related to 

content. They regarded content-unrelated humour important, too, if it contains some positive 

message. This finding was in consonance with the findings of the studies conducted by Wanzer 



The European Journal of Humour Research  13(2) 

Open-access journal | www.europeanjournalofhumour.org 
253 

et al. (2006), Bieg et al. (2017). About humour based on form, teachers reported that they mostly 

use humour orally, rarely in activity form and never used in written form. These findings were 

in contrast with the studies conducted by Hackathorn (2011), Sahin (2021), wherein it was found 

that teachers used humour in classroom in different forms such as oral, written, audio-visual etc. 

For humour based on target, teachers indicated that they mostly use humour targeting students 

but they remain aware it does not hurt them. These findings were in contradict with the studies 

conducted by Bieg and Dresel (2018), wherein it was revealed that teachers should avoid using 

students directed humour and should be aware about the target of humour. Teachers reported 

that the timing and frequency of use of humour in classrooms depends on context.  

Therefore, the findings of this study revealed that teachers regarded appropriate humour 

effective for various dimensions of educational settings but they depicted shallow understanding 

about different types of humour. All of them reported of using spontaneous humour and planned 

humour was completely new for them. They highlighted the fact that appropriate humour should 

be used but when a student targeted humour was presented to them, many of them responded 

that it can be used in the classroom. These findings emphasise the need for capacity building 

and sensitisation of teachers for the appropriate use of humour in educational settings. They call 

for more in-depth studies in the area of humour and education in context of India which has 

been under-focused so far. 

8. Further areas of research 

This research was limited to study the perception and understanding of teachers about humour 

in educational settings. To have a holistic understanding about how humour impacts various 

dimensions of educational settings, more stakeholders such as students, principals, 

administrators or leaders, officials can be included in the study further. The study can be 

expanded to private schools, too. Also, some interventions can be designed to test the immediate 

effect of humour in experimental settings. Apart from it, the impact of humour on mental health 

in the context of students, teachers, leaders or administrators can be traced upon. The scope of 

humour in capacity building programme of teachers can also be located and studied. Some 

factors influencing humour in educational settings such as gender, culture, socio-economic 

status, etc. can also be investigated in detail. Developmental perspectives of humour in children 

can also be explored.  
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